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TEACHER'S INTRODUCTION: 



Much of what we believe and do In life is remembered, symboliEed and honored 
in the ways we end life and bury the dead. This Is true for people throughour 
the world. Burial practlc^^.s are common to all human groups, A comparative 
study of these practices and custofns will help to establish in the student's 
mind those commonalities in the basic needs of people who may be culturally 
diverse^ thereby increasing the students* development of s global perspective 
by reinforcing the fact that through varied social institutions mankind 
expresses basic human needs and concerns. 

But why look at those customs assoriated with death? By looking at the ways 
in which people dispose of the dead^ we can learn much about the goals and 
worth that life holds for those still living. In addition to what burial 
customs tell gs about what is Important to those who are alive, a study of 
death customs Is significant because of the subjact's universality, tremendous 
inherent interest^ and the lack of knowledge students have of these practjcep.. 
By comparing various practices associated with death, vge can better understand 
the values and reasons behind the events surrounding the end of the life cycle* 

In many ways death has taken the place of sex as the taboo subject In the 
curriculum. Students and parents are often emotionally involved in the burial 
or imminent death of a relative or friend, ^here is^ therefore, a concern 
about how the subject will be handled. Will students develop new fears? 
Can the subject be studied objectively? Although many topics such as 
euthanasia^ capital punishment, or the high cost of dying could be the focus 
of a unit on death, this unft Is designed to help students learn to compare 
customs and practices associated with death th rouohout the world In a way that 
wf 1 1 promote the eKaml nation and evaluation of the values and needs that produce 
and are reinforced by burial customs* This structure I 1 provide a setting 
for students to express and understand their own needs and feelings regarding 
death customs in the content of a universal human experience. 

OBJECTIVES OF THE UNIT: 

Students participating fn the activities within this unit will increase their 
knowledge of death and burfal custonis, form and evaluate generalizations about 
the purposes and various functions of death-related practices ^ and examine 
attitudes toward death In order to better understand what humans value in life. 
AM of the activities have been developed so that a student will use comparative 
skills In complfet ing the tasks » The compa ra t i ve skills and sequence in which 
they are used tn this unit are important Students will coirect^ label, analyze, 
and then make general Izatlons concerning the relationihtp of death customs to 
he attitudes and needs of the living. 

In behavioral terms students who complete the activftfes In this unit should 
become more competent in the following behaviors: 



5 

o 

ERIC 



a. Students will be able to identify and compare death customs 
around the world. 
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b. Students will be able to generalize how death custofrs reflect 
what is of importance to people and how those customs irieet human 
needs * 

c. Students will be able to c;<press verbally or in writing his or 
her own feelings and attitudes toward death and death practices. 

SPECIAL NOTE TO TEACHERS^ 

Some stuUenti may be emotionally involved in a recent or fmpending death. 
Hopefully this queitfonnaire and unit will allow them to discuss their feelings 
and questions in iuch a way that the entire class can learn from each other* 
For this to happen It Is Imperative that the teacher discuss with the class 
the immediacy and importance of this topic to some students so that a concerned 
and involved climate can be established for the study of this topic. Students 
should undaritand that what they say can have serious effects on other students, 
especiany if remarks are made too joklnglyi In some ceses students will 
request to leave the class and they shouid be allowed tc do so If they feel 
they simply cannot discuss the topic at this time* 

OVERVIEW OF ACTIVITIES: 

Activity #1: WHAT ARE YOU AFRAID OF? 

Students identify some of the things they fear using a chackllst* Discussion 
centers around fear and death. 

Activity #2: A aUESTI ONhWIRE ABOUT DEATH 

This questionnaire allows the students to identify some of their attitudes 
toward death and death customs* Students then discuss their attitudes with 
the other students. 

Activfty #3: FUNERAL NOTICES 

%tudents examine funeral notices In an American newspaper and Identify the 
purpose of posting funeral notices* Then students compare funeral notices 
^rvm newspapers around the world with the American notices noting similarities 
end differencas. 

Activity #4: CHARTING DEATH CUSTOMS 

Students read about death practices In MexfcOp India, and China and categorize 
these custonis using m set of questions about funeral practlcas. The students 
organiie the answers to the questions in chart form so that tha data can be 
compared and genera Illations formulated about death customs. 

Activity ^Si eENtRALIZING ABOUT DEATH CUSTOMS 

This activity has students form some generalizations about death customs based 
on the systematic data gathered on the chart. These generalizations are then 
compared to a list of generalizations provided In the unit. Students suggest 
ways In which they might test their genera 11 zatloni, 

, - if - 

6 



Activity #6- TESTING, TESTING 



In this activity students test their generalizations by checking them with 
general i tat ions made by a professional anthropologist who has examined other 
cu It uras* 

Activity #7: AMERICAN CHECK LIST 

This activity will allow students to draw on their own experiences and know- 
ledge to compile a list of American funeral custonis for comparison with the 
practices of other cultures and with the generalizations that the students are 
expl or i ng . 

Activity #8: APPLYING THE GENERALIZATIONS 

In this set of activities students explore music, poatryj graveyards, and 
kamikaze letters to see how people express their feelings about death in different 
modes. Students examine the relationship between death customs and the ways 
people live their lives. Students will take a field trip to a cemetery to 
gather data for examination and analysis* Throughout these activities students 
determine to what degree their general izaf ions apply to the situations they study. 

Activity #9: EULOGY FOR UNKIND 

In this activity students are asked to write a eulogy for mankind. Here the 
focus Is on the fact that death is a part of life and that eulogies help us focus 
on the life of the dead person and what It means to the survivors. 
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Title ; WHAT ARE YOU AFRAID OF? 

I ntroduc t ion : 



Fear Is an emotion that all students must deal with. This activity Introduces 
students to the many kinds of events, places^ and objects that people fear. 
After completing the activity, students will study one aspect of life that 
many people fear: the unknov/n world of death* 



ec t i ves : 
To examine some personal fears 

To discuss some of the reasons for certain fears 

To note the frequency of times that people choose fears that relate to death 
Time : One Class Period 
Hater la Is \ 

Copies of STUDENT HANDOUT 1:3, '*A Checklist of Fears," should be duplicatec 
so that each student has one* 

Procedure : 

Step 1: Hand out the checklist of fears* Have students check those items 
they are afraid of* Point out that we all have fears and there is 
nothing wrong with being afraid about some things. 

Treat this checklist 1 i qhtly > Students will enjoy measuring them* 
selves against the long list of fears, but they should not be 
pushed to reveal Informatfon about their own fears. 

Step 2: Have students explain why they have certain fears* Whsn and how 
did they develop this fear? How could they overcome the fear? 

Step 3: Have the students circle the fears listed that relate to death in 
some way* Ask them to note how many of the I terns they checked are 
related to death* Ask the students: "Why do people fear death?" 
{Fear of the unknown Is basics fear of a horrible death, fear of 
loss, etc.) Ask the student! if any of the other things they fear 
are associated with the possibflfty of death (e.g. a fear of heights 
might be more closely assocfated with dying than with the height 
itself). Mention that many people have come to understand their 
attitudes towards death and the customs that help people deal with 
death* In the next few days the class will be eKimining death customs 
around the world, especially as they relate to burial, with the 
intention of understanding how people deal with this part of life. 

8 
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Further Suggestions ; 

1. Have the students ask five other people in the community to look at the 
checkUst and tell you ».nich of the things on the list they are afraid of. 
Which fears are mentioned most often by chl Idran? adults? older persons? 

2. We all have a nightmare now and then- Most of the students are afraid 

of nightmares. Write a nightmarish story, poem, or playj or e?<press a night- 
mare feelFng in a collage. 

3. Interview a parent who has at least one child under the age of six. Find 
out what the child is afraid of, when the child first became afraid, and what 
the parent is doing to help overcome the child's fears. What do you think 
are the most common fears cf young children? How will you raise your children 
so that they will not have these fears? 

Irterview people finding their answers to these questions: 

"Do you fear death?" *'|f so, why? If not, why not?" 

Report the results to the class. 
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A 

Father 

Sharp objects 
Dead people 
Suf focat ing 
Fal 1 1 ng a test 

Being a passenger in an alrplant 
Worms 

Arguing with parents 
Rats and mice 
Life after death 
Hypodarmfc needles 
Rol ler coasters 
Death 

Crowded places 
Blood 
Heights 

Being a leader 
Swimmmg ^lOne 
1 1 Iness 
Police 

Illness or injury to loved ones 
Driving a car 
People in authority 
Mental illness 
Enclosed places 
Teachers 
Spiders 
Thunderstorms 
God 

Snakes 
Cemeter ies 

Death of a loved one 
Dark places 
Strange dogs 
Deep water 

Being with a member of the opposite 
Untimely or early death 
Losing a Job 
Doctors 

Being in a strange place 
Noise of vacuum cleaners 
Loud voices 
Crossing streets 
Dent i s ts 

Entering a room where people are 

already seated 
imaginary creatures 
Dying in m car accident 




STUDENT HANDOUT 1:3 

CHECKLIST OF FEARS 
Funerals 

Large open spaces 
Fire 

Parting from friends 
Getti ng pregnant 
Moving to a new home 
Open wounds 
Being alone 
Speaking i n publ ic 
People who seem insane 
Fa 1 1 i ng 
Being teased 
Si rens 
Fa i 1 u re. 
Strangers 
Bats 

R Id I ng in a tra 1 n 
Riding in a bus 
Flying Insects 
Shots 

Sudden noises 
Dul I weather 
Cats 
Bully 

Tough- looki ng people 
Bi rds 

Being watched working 
Dead animals 
Guns 
Dirt 

Crawl i ng Insects 
Sight of fighting 
Ugly people 
Being criticiied 
Being in an elevator 
sex Sick people 

Strange shapes 

Witnessing surgical operations 
Feeling rejected by others 
Medical odors 
Feeling disapproved of 
Bel ng i gnored 
Mother 
Lightning 
Losing control 
Travel f ng alone 
Traveling through tunnels and 
traveling over bridges 

3 - 
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Title : A QUESTIONNAIRE ABOUT DEATH 
I ntroduc t Ion : 

It IS important that students identify and discuss their views and attitudes 
toward death customs* The purpose of the following questionnaire Is to get 
students to express their beliefs and to begin comparing their attitudes and 
feelings with those of other students, 

Ob jec 1 1 ve s : 

To Identify students* views and attitudes about death customs. 
To cofnpare the views in the class 

T i me : One Class period 

Ma t e r i a I s : 

Vou will need to duplicate copies of the STUDENT HANDOUT titled "A Questionnaire 
about Death^* for each student In the class* 

Procedure : 

Step I: Introduce the topic to the students: "For the next few days we will 
be studying funeral practices around the world, but first I would 
Ilka us to examine our own opinions and attitudes about death/" 

Step 2: Hand out the questionnaire to the students, "'Please complete the 
following questionnaire on death customs. There are no right or 
wrong answers and this is not a test* You will not receive a grade. 
You may pick more than one answer for a question* We will discuss 
the questions after you have completed the questionnal re." 

Step 3: In the discussion that follows the completion of the survey, students 
should be encouraged to share with each other their values related 
to death customs and burial practices—whether this Is expressed 
through religious belief ^ personal ideas and/or personal eKperience. 
Discussion may gravitate to any aspect of burial practices including 
wills, causes of deaths mortuary practices and so on. No one should 
be made to feel that his response is inadequate. The Intent here Is 
to impress upon the students that they have strong views about death 
custws and these views reveal outlooks about life and how it should 
be 1 1 ved. 

The questions below can be used to facilitate open discussion. 

(1*) What do you think has Influenced your views about death the most? 
(Your religion? your own expar tences? TV? Your friends?) 

(2*) Which question did you find the most difficult to answer? Why? 
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(3.) Why d!d you choose the method of burial that you did? 

(k,) For which questions would you be interested In knowing how 
other students responded? (Take a voluntary tally on these questions. 

(5.) Have you ever given much thought to your views of death and 
burial customs? Why? 
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A atiESTlONMAlRE /VBOUT DEATH 
1. How I s dea th talked about fn yotjr farnM/? 

i» I nava*' recall my discus s|c?n. 

b, Ai rf It %rfgr€ a subjict net to be discussed, 

Ci Only v/fiin nscessary^ md th^n vs/itlian attempt to exclude the children, 

d* Only v^tiinaya r the topic o^n^s up, 

«. Oiscu§0id as something to as^oid, 

2. Arm tt$ cuStofDS of Africans tov^/ird detth greatly difftr^nt from thoie 
of EyropeinSj Africans^ or Asians? 

a. probab ly fluf te ^ bit diffarsnt* 
b» yes, but onl V niinor wayi, 

€, NiDj th^y are probably the %mm* 
j don' f knov/ * 

3. To v/hat ^xtint de ycu be Have In a life aftsr death? 

^* I it rongly b#lf ^va f n I t, 

b. I tend to be llevi in it* 

c. Uncertain* 

d. Tmnd \a d<^ub t I t, 

a, Convinced It doai not e^lst. 

What does d€arh ifiiir to youl 

a, Thi end; the ffral process of I ifpi 

b, Thi beginning of a life af ter d€ith; a trarsftion, a nev b^gi nn ing • 
c» A Joining €f the spirit wf th a universal eesmic eons^lotjin^i^t 

d. A k\ni of ^ndltss sleep; rtst ard piaca. 

e* Termlna tIpTi of this life but with survival of thi spirit. 

f . Dc^n» t Mo^r , 

g» Othir (specify) 

5. What a spec t of daath is the m%t distasteful to you? 

a* No longer fiavlngany axper ier^cas. 

b# Fear of what night happan to the body after d€ith, 

c, Uncirtal ntv as to what mlgfit happen If there is i lift after death* 

d, The grt^f It vould causa relatiwes ancl friandi. 
Theandffig of all projicts and plans. * 

f* The process dyi ng inlght be painful^ 

g. OtNr (gpicify) ^ 
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6. Now [rDpcrtant do you beliiye mourning and grfef rituals (such as wakes 
and fufi€rals) are for the survivors? 

a. tMtrmmiy iiriportant. 

b* Somewhat important, 

c* Undacided or don't know, 

d* Not ytry Important, 

a. Not importint at all. 

7. If it were entirely tip to you, how would you Ilka to have your body 
disposed of after yoy have ditd? 

a. Burial. 

b. Crema t ion, 

c. Donation to mtdlcal ichool or icience. 

d. I ann indifferent* 

8. What kind of funaral would you prefer? 

a. Formal, as large as poisible, 

b. Small ^ relatlvei and close friends only* 

c. Vhitever my syrvivori want, 

d . Nona . 

e * Don ' t care . 

9. How do you feel about having people "Ha in state" in an open casket 
at the funeral? 

a. Approve, 

b. Don't care one way or the other, 

c. Disapprove. 

d« Strongly diiapproya. 

e. Depends on ci rcumi tances. 

10. What are your thoughti about funerals? 

a. Feel they are very iinportant for the lurvivors. 

b. Tend to feel they are valuable, 

c. I am uncertain or undecided, 

d* Definitely do not believe in thenip 



Adapted from a questionnaire In Psychology Today , 
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Title s FUNERAL NOTICES 
I ntroduct ?ofi ^ 

During the diicusslon of th# previous ques tl onnaf ra itudents will raise 
many questions about the reasons behind certifn practices related to death. 
They will alto disagree about the meaning and purpose of different cuitoms. 
By looking at the funeral practlcei of other cultures, the students can see 
their practfcis and beliefs In comparison. 

When someone is trying to decide whether he Is tall or short, he muit 
decide by comparing to some standard* The ne^t activity Is deiigned to 
help studants categorfie death custc3ms*-ln thli case, the custom of posting 
funeral notices is analyzed. 

Object i ves : 

To list the reaions for putting funeral notices in newspapers. 
To compare funeral notices frOT the United States with notices from papers 
In other nations* 

Time r One Class Period or less 

Materials ! 

You will need to duplicate copies of STUOEMT HANDOUTs 3:3 and 3:^ titled 
"Funeral Notice^** and "Obituary/* so that each student can see one during 
the discuislon. Transparencies of each student handout should bt Mde. 

Procedurei : 

Step If Make a transparency of the funeral noticei from a page in the 
Rocky Mountain News . This paper serves Denvar^ ColoradOp a 
metropolitan community of more than 1,000,000 persons* Hand 
put duplicated copies of the notices if you madi them- 

Step 2: Ask the students to look at and read the notices* Ask the studants 
what the possible reasons would be for placing funeral notices in 
the newspaper. List the responses on the board, (The students will 
mention things such as ad\(fert ii Ing , invitation to funeral , remem- 
brancip and public Inforniati on as some of the functions of the 
notices,) 

Step 3* Pass out copies of the funeral notices from other countries or 

make another transparency. Use the following questloni In diicuising 
the similarities and differences in the purpose and f ornta t of 
funeral notices throughout the world, 

(h) In what ways do all the notices seem to serve the same purpose? 
Circle the items listed on the baard that are similar to the 
purpose of the new notices* Add new categories that arise frOTi 
looking at the new notices* 

- 8 - 
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(2,) What are some of the differances between the notlcti? List 
thasa on the board. Refer both to the world notices arid the 
Dtnyer notices. 

(3*) What possible eKplanitions can you give to aecount for sane 
of these differances? 

(4.) All of these noticti are In public newipapers. Whtt does 
that tell you in general about placing of funeral notices fn the 
paper? (Students should mentioi: the need to cCTmiunicit^ to others 
about a deathi } 

(SO What other means could a loclety use to inform p^^Dple of 
deaths If there are not any newipapers? (Word of niouthi meiiingers, 
certain cersnnonFei, etc*) 

(6*) Why might you expect to find funeral notices in most papers 
around the world? (The need to communicate about death is very 
great with all humans and they would use convenient ways to do i©*) 

Further Suqqeitions : Optional Assignment 

Funeral notices or obi tua rial often mention In a very few words what it 
IS that should ba remembered about the dead person. Uslny the home ne^^s- 
paper or the class handout^ the teacher might have the students wrfte thifr 
own obituary fn less than lOO words. The teacher shoulri emphasfEe that 
the purpose here Is to get the students to think of those aspects of 1 Ife 
that they would like to be remembered for* Is ft their Jobj famMy, place 
of birth^ or other items they would like to see in their obituary? The 
obituary may be make-believe or it can assume that the student has Just 
died. The assignment should be optional, and any class reading should 
depend on student consent. Students might also be interested in writlrg a 
will, which again reflects what the person values before he dies. Incourage 
students to look at a real will, irakfng theirs as realistic as possible, 
including signatures of witnesses and legal jargon> Both of these activities 
will help students see the relationship between funeral customs and the 
values of the people living In the society. 
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TEACHER 4*1 



Title : CHARTING DEARTH CUSTOMS 
I nt roduct len : 

Are death practices around tha world different? In what way are the funeral 
customs of various cultures simflar? How can we ttgdy or examine these 
differencei or slinl lar! tf es? What do these cuitomi tell us about the people 
who practice these customs? We can answer these questions by studying the 
customs and beliefs comparatively In a systematic way. Then will examine 
the reasons and pessible eKplanations for these custofns. The following 
exercise asks students to organize data in a fashion for further analysis* 

Obieetives - 

To fill in a chart on death customs frcnn three countriei* 

To learn about the death customs of three other cultures. 

To analyze data about death customs in a systematic way. 

Time : Two Class Periods 

Proeedure : 

Step li Have students form groups of two or three* Pais out the three 

readings from the three cultures. One student can be responsible 
for one reading* Pass out the questions and the chart* 

Step 2: TeH the students to read over the questions and pick eight that 
they would like to Investigate, Put the number of the question 
in the far left hand column of the chart. Read the readings and 
fill ?n the chart answering the questions for each culture in the 
approprfate column. Rememberp there may not be an answer to each 
question for every culture. 

Step 3: Give sonie examples of how the chart should be f filed cut, (For 

example, in answering the question^ *Mn what ways do tha survivors 
show their grief or sense of loss?"^ students might list weeping, 
wearing white cloth, and talking about the dead person, etc/, under 
Mexico.) you might have the class fill In one question together 
as a sample because of the iiTiportance of collecting the Information 
correctly and accurately in this exercise* NOTE: Students 
may set up some of their own questions In addition to the ones on 
the question sheet. 

Step ki Once students have labeled the customs of the three case studies 
according to the function or purpose of the practice, the class 
can then note similarities and differences within each category. 
There may be similarities or differences In specffic practices, 
time elenients, degree of practice and so on. Students who say 
they could not find out the answers to questions may find that 
others could. The purpose hare is to get the students to verbalize 
what they have categorized. They must understand the data and the 
questions before attempting to make generalizations about death 



cus toms. 
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STUDINT HANDOUT Ui2 



QUfSTIONS FOR CHART 



I, Where are funeral services uiually held? 
2* Who comes to thm fu^eril? 

3, How far do peopl© travel to attend the funeral? 
k* What practices are required by law? 
= What mathodi are used to transport the remains of the dead person? 

6- In what cases or Circumstances are special customs or praetices followed? 

7- Who IS in charge of the funeral ceremonies? 

8. How do people in the community show concern for the family of the dead person? 
9- In what ways do the survivors show their grief or sense of loss? 

10. How IS the death pubnclzed? 

11. How Is the body disposed of? 

12. How are decisions made about place and time of burial? 

13» What do ths sur'/lvors do to convince themselves that the person is really 
dead? 

1^. What practices indicate to you that the people believe in a life after death? 
15* What do the people believe happens to the person after death? 
16* What customs seem to be particular to this country or region? 
17. What things are done to the body of the dead person? 



18. 



19. 



20. 
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STUDENT HANDOUT kil^ 



DEATH IN LIN LING, A VILLAGE IN NORTHERN SHENSI, CHINA 

When a man reaches the age of f^ifty, he begins to prepare his coffin. He 
selecti the wood, the finest he can afford. This is done sometimes many 
years before^ but around age 50 he will probably ask the local carpenter 
to build the coffin, which is then stored In the itoreroom of the person's 
own ca ve i 

If i man dies before the age of 60, it Is an unhappy death; but if he dies 
after the age of 60, he dies happilyi 

When an old person dieSj his or her sons put on white mourning clothes and go 
and inform all the relatlvei. The entire family then dfscussei where and when 
the dead person fs to be buried. In some parts of China It may be several months 
before the coffin is buried* In making a decision about burial, the family, 
especially if there are many members of the older generation, will call a 
'•knowledgeable*' person to decide where the burial should be, using the old 
traditional methods in an attempt to bring good luck* The young people do not 
bother about this "knowledgeable** person so much, but the older generation still 
think it matters a lot how they are buried. 

When a date is set, invitations are sent out to all the relatives, who in return 
send gifts of food and money. The relatives and friends come from long distances 
to participate In the mournful ceremonies. 

On the first day of the funeral there are three meals. After eating two meals 
they all weep until the evening, when, at sik o'clock, they have more buckwheat 
noodles, these being considered lucky, with meat, gravy and pickles. After that 
they weep and talk about the dead man. Then they all go to bed. 

Early the next morning the corpse fs taken to the grave, the coffin being carried 
by four good friends. The oldest son heads the procession, holding the dead man's 
name plaque or plate In front of him; then comes the coffin and then the members 
of the family In order of generations. They have with them wine and steam bread 
for the dead person. Everyone weeps as the dead man Is being burfedp After 
placing tombstones on the mound of the grave, paper money Is burned and offerings 
of wine, steam bread, and meat are left for the dead person. On the third day 
after the funeral, the younger memberi of the family go to the grave and make 
similar offerings, weep a lot and then go home* This Is done again in 100 days. 
After that offerings are made once a year. Everyone, both Communists and 
those not in the party, go to the graves of their ancestors and make offerings. 
Each family has its own burial ground, 

Children under twelve may not be buriid In their family's burial ground, 
The older people say that chfldrin under twelve do not have fully-developed 
souls, so they are buried without cerenioney upon the hillside where they 
cannot bring bad luck. Children under sevtn are buried without coffins, 

To die without anyone to continue the family Is the most dreadful thing that 
can happen to anyone* 



Adapted from Re port from a Chinese la qe , by Jan Myrdal (Random House Vintage 
Books, 1965) * 
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STUDENT HANDOUT 4:5 



MEXICAN DEATH PRACTICES 

Annually Maxieans, aspecially the poor, celebrate the Day of the Dead, or 
All Souls Day, as it Is often referred to. Central to this celebration is the 
folk belief that the souli of the dead, first the children, then the adults, 
return to their familiei on November 1 and 2, the children on the lit and the 
adults on the 2nd, The richer people are the more likely they will follow 
more traditional Catholic beliefs. On this day many different offerings are 
made to the returning souls* The most common offerings are a candle to light 
the soul 's way and water to quench the sours thirst/ In addition, food along 
with flowers may be offered to honor the dead soul. 

When someone dies, there is often much weeping, both by men and women. A 
close relative, usually a man, will make funeral arrangements as soon as 
possible. The family may use the services of a funeral hon^ if they can afford 
it, otherwise the burial Is done by the family* Before burial can occur a 
death certificate must be obtained. This Is the law in Mexico. 

A wake is held at night to allow family and friends to express their grief and 
sorrow over the death. The dead person is discussed and there is often long 
periods of crying and solemn mourning. The casket Is at the wake and a cross 
will sometimes be made of powdered lime so that the soul of the dead person can 
rest eternally. A collection Is taken at the wake to help pay for the funeral. 

It is hoped that before one dies, he or she will be administered the last 
rites, one of the seven sacraments of the Catholic Church. But this fs not 
always possible. 

The funeral service will be held In a church if possible. The service is held 
the day after the wake^ which may last most of the night. After the service the 
casket is taken to the cemetery to be burled. At the grave the relatives will 
lower the casket into the ground and throw dirt over the casket. Flowers and 
candles are left at the grave site. 
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STUDENT HANDOUT 4:6 



INPrA: HINDU FUNERAL CUSTOMS 



At the watirfront of the town of Banaras everyone fs awtre of death. Each year 
about 30,000 dead bodies are crsmated on the shores of the sacred Ganges Rfver. 
To die in Banaras Is a Ufetfma desire of all people of the Hindu faith, 
bacause it means that the soul of the person will be freed forever from the 
wheel of life, the constant cycle of birth and rebirths 

After a death, mile relatives and friends bring the corpse, which Is draped or 
covered in rad^ to the banks of the Ganges* The dead body Is then Immersed In 
the river and then set on the steps to dry* The bodies are then placed on cord- 
wood pyres (wood platforms) , together with sacred offerings of sandalwood, camphor, 
mango leaves^ and ghee, a clarified butter, which helps to fuel the fire. After 
walking around the pyre five timeSj the chief mourner^ who Is usually the eldest 
son, grasps a straw torch and sets the body afire. While burning the chtef 
mourner will check to see If the fire has broken the skull* If not, the 
chief mourner will strike the skull five times; breaking it frees the soul from 
the body. The fire Is kept going until only ashes remain. 

Mourning does not take place during the cremation* The next day, the chief mourner 
will often bring milk to pour over the pyre* Later the family will return to 
scatter bones and ashes in the river* 

During the cremation ceremony, members of a sub-caste serve as cremation 
attendants* It Is their Job to watch the burning pyrei, or ghats , night 
and day* For their work these men receive a fee; from 5 to 10 rupees^ depending 
on the family's wealth. 

Small children are not burned* Children are considered innocent and do not 
need the effects and benefits of the purifying flames. In their case, the 
bodies are taken to the middia of the Ganges river, where the remains are tied 
to stones and cast into the river* 

Along the river, the people will set out lamps In bamboo baskets high upon 
bamboo poles to guide the souls of the dead that have been released through 
the customs for burial. 
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TEACHER 5-1 



Title- GENERALIZING ABOUT D^TH CUSTOMS 
I ntr^uct fon ^ 

This activity will help students form some generalisations about death customs 
based on the systematic data gathered on the chart. These generalizations will 
be concerned with what death cuitomi tell ui about the needs and values of 
the living. 

Objectf ves i 

To make general statements about death customs and related practices* 

To make general statements about the function of death customs for those who 

a re s t M 1 a 1 i va * 
To analyze the data students have collected. 

Time : Two Class Periods 

Ma ter ia Is : 

Duplicate the list of general statements that might be mads about death customs 
(STUDENT HANDOUT 5:3). 

Procedure s 

Step 1- Using the charts the students have conpiled in Activity #4, use the 
questions listed below to have students analyze the data they have 
charted (Save HANDOUT 5:3 until later.) As students are discussing 
the questions, they will be making generalized statements about death 
customs and human attitudes toward death as well as general fied state* 
ments about the values and needs of the people who practice these 
customs. These generalizations should be listed on the board as they 
are made by the students . (Examples of the kinds of statements that 
should be recorded are: most cultures formally dispose of the body; 
most cultures have a religious service for the dead person; death 
costumes are special costumes worn only at burials.) Ten or fifteen 
generalizations are enough, 

Q^uestions on Making Generalizations 

(K) For which areas were the cultures most similar? What enplanatlon 
can you give for these similarities? 

(2.) For which areas were the cultures very different? What explana- 
tlon can you give for these differencei? 

(3*) What needs do peopis seem to have when a person dies? 

(k,) What are the purposes of the ceremonies before the burial or 

cremation of the body? 

(50 Why do customs that serve the same function differ in many other 
ways? 
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TEACHER 5:2 



Step 2: Hand out the dupiicated list of *'Generanzed Statements J» Ask 

students to identify those statemants that are ilmiltr to the state- 
ments on the board. Circle those on the handout* Ask students if they 
think the other statements are true baied on the information they have 
on their charts • If not, cross them out. 



Step 3: Point out that the students now have a list of general statements about 
the burial customs that might be true for most cultures in the world* 
Tell them that the next actfvity has them decide how they would colleet 
more information to test the truth of the itatements. 
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CS: DEATH 9/75 STUDENT HANDOUT 5:3 

GENERALIZED STATEMENTS 

1. Funeral customs are very complicated, 

2, Most funeral practices have a special meaning that everyone in the community 
can und ritand* 

3* Cultural practices related to death vary frcm society to society. 

k. The age of death and causes of death will help determine the method of 
disposa 1 , 

5. Cultural death practices depend on the needs of the survivors. 

6* Death practices help people deal with their own fears about their own death, 

7* Death customs help the survivors accept the degth. 

8* Many special occupations are created by death practices, 

9. Funerals are very important* 

10* Religion plays an Important part In funeral customs. 

11, Many practices serve to help the survivors express their grief, loss^ and 
sadness • 

12. Funfral customs will differ depending on who the dead person is. 
13* There are many ways people use to dispose of the body, 

1^. The customs for burial reflect what the people consider Important in life. 

15* Burial customs are In part determined by where people live, 

16, Most funeral practices are subject to very specific regulations, 

17* Most people believe in some form of life after death, 

18. Funeral practices are mainly for the benefit of those who survive. 

19* People around the world believe there is a proper^ right way to dispose 
of a dead person. 

20. 
21. 
22. 
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Tftle: TESTING, TESTING 



TEACHER 6: 1 



I nt roduc t ion : 



In what ways can students try to verify the generalizations they have on their 
lists? They might cheek with scholars who have studied death; they might Inter* 
view persons from other cultures; they might read or view films. This activity 
exposes the students to more information with which to test the generalizations 
and points out that testing our general statements is a continuing process. 



act I ves : 

To read the general liations of a noted anthropologist about death customs 

To apply what they have read to tha statements they have listed to see if the 
new information supports or contradicts the statements on their list. 

To consider other sources of information to be used in checking the truth and 
applicability of the statements they have on their lists. 

Time : One class period 

Mater? a 1 s : 

Nona needed, unless Instructor duplicates pages from Understanding Other Cultures 
as Indicated below. 

Procedure : 

Step I: Ask students to suggest where and how they might get more Information 

in order to test the validity of the statements they have on their lists. 

(They will list books, speakers^ intervftws, professors, films, etc-) 

Step 2: Tell the students you are going to read them an article by someone who 
has studied other cultural much of her life (or duplicate appropriate 
pages from the book for students). Obtain a copy of Ina Corinne 
Brown's book, Understanding Other Cultures (Englewood Cliffs, New Jersey: 
Prentice-Hall, Inc., 1963)* Read to students the selection on pages 60- 
62 entitled *^hen People DleJ» Or these pages can be duplicated for 
the class. Ask the students to mention any statements from the reading 
that might apply to items on their lists. 

Ask the students to mention statements on their list that the article 
tends to support. Are there any statements that the article tends not to 
support? Place a question mark next to these statements* 

Step 3: Mention to the students that this process of gathering data and evaluating 
our generalizations goes on as students continue to collect more infor- 
mation about burial customs. They will have the opportunity to test 
these generaUzationi in some of the acitivltes that follow in this unit. 
At the end of the unit, the class should examine their Hsts to sea 
what general statements they fael thay can maka about daath customs 



around the world. 
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Further Suggestions : 

Rather than using I na Corlnne Brown's book, have r^tudents bring to class readings 
that deal with death and burial customs, utilizing cross-cultural perspective. 

You might let small groups of interested students collect information on their 
own against which they can test their generalizations. They should try to 
identify customs from other cultures besides the three studied* 



29 
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TEACHER 7:1 



Title : AMERICAN CHECK LIST 
I nt roduc t ion : 

During the activities students will often make reference to and ask c^uestfons 
about American customs and practices. You may discuss these questions since 
students are primarily interested in their own attitudes and values. This 
activity will allow students to draw on their own experiences and knowledge to 
compile a list of American funeral customs for comparison with the practices of 
other cultures and with the generalizations that the students are e?<ploring 

Teachers should note that a class with different religious and ethnic backgrounds 
will come up with diverse lists. This is important to keep in mind. Students 
should recognize that different cultures have different ways of meeting the same 
needs , 

Obiect 1 ves ; 

To learn about the customs and practices of other students in their class as 
related to funeral customs. 

To compare a list of funeral practices in America with the generalizations they 
are testing. 

Time ; One Class Period 

Procedure : 

Step If Have students get together in groups of two or three. Tell them to make 
a list of all the practices and customs they can think of that Americans 
have regarding the dead. This list should cover the time from a person's 
death to the time the body is finally disposed of. We have studied two 
of these practices already. One is the funeral notice, and the other is 
the obituary. There are many you can list. Keep in mind your own experl 
ences. Your group's list will probably be similar in some ways and 
different in other ways from the lists of the other groups' because your 
knowledge and experiences are different. 

The students should then compare these lists of practices with the list 
of generalizations they are tenting. Have them use these questions to 
do the comparing* You might write them on the board. 

(1.) Which generalizations eKplaln which practices? 

(2.) Which generalizations seem to be contrary to the practices of many 
Americans? 

(3-) Which practices are outdated. In the students' opinion? 
(k,) What changes should be made? 

(5.) What are some of the similarities and differences between American 
and other nations' death customs? 
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TEACHER 7:2 



(6.) What would account for or explain the differences? The simi lar? r }es? 
Evalu j r ion ; 

Number six is the important question. Have the students write a short essay 
eKpIairing similarities and differences in death customs around the world. 
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TEACHER 8:1 



Title : APPLYING THE GENERALIZATIONS 
Introduct ton : 

Thfs section is Intended to help students see that they will be able to contin- 
ually evaluate and form new generalizations about death practices* They should 
always be collecting new data, whether this is in the form of a book, a film, 
death symbols , eulogies, records » or poems. The following activltiei are good 
examples of how further study can be accomplished so that students are applying 
and expanding what they have learned so far. These activities will serv^ as 
methods for evaluation. Students should be able to explain the customs they 
observei evaluate them in light of the genera 1 1 za t Ions made before, and discuss 
the relationship between the data and the needs or values of the living. In 
many of the suggestions, students are looking at data from many cultures, but 
in each activity they are looking at the material comparatively and they should 
be able to note similarities and differences* 

Ob tec t i ves : 

To visit a cemetery and collect evidence from gravestones. 

To demonstrate their ability to analyze information about death customs* 

To explore literary forms of expressing views on death. 

To explore the views persons have when facing death during war time. 

To explore music that deals with death. 

To evaluate information ©n death in light of the general iMtions made before. 

Time: Two Class Periods for the graves to le rubbings 
One Class Period for the poems 
One Class Period for the records 
One Clasb Period for the kami kaie letters 

Material^ : 

Newsprint and crayons for the gravestone rubbings; duplicate copies of the poems 
for the activity on the poems; students will need to provide records or the 
teacher can provide them on the activity dealing with ''Death and Music;'* 
duplicate copies of the kamikaie letters. 

Procedure: Gravestone Rubbings 

Collect from a graveyard some rubbings of the gravestones. This would make an 
excellent field trip activity, or the teacher may want to collect some and bring 
them to class. It Is suggested that you take the trip early In the unit--by 
the time you finally look at the rubbings, students may see that they now can 
evaluate them and apply the generalizations they have made. You make the rubbing 
by placing newsprint over the stone and rubbing or coloring the entire paper with 
a crayon or charcoal. Everything on the page will then be darkened except for 
the inscription on the gravestone. 
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Display these rubbings around the room. Ask students to suggest what Americans 
consider to be important In Ufa by what they say on the gravestones. Students 
should consider what is implfed by the size of the stora^ location, and 
composition as well. All ihli data could be collecled at the cemetery. Ask 
the studentc In what ways do the gravestones and th« information on them meet 
the needs of people. Following are some questions 

(l,) What are the people on the gravestones remembered for? 

(2.) What would you like to be remembered for? What words or pictures 

would ynu like placed on your gravestone? 

(3.) What do the words and pictures on the gravestones tell you about the 
values that are important to Americans? 

(k,) What can you say about American values from the size, shape, and 
material of the gravestone? 

(5.) What are the other ways Americans are choosing to be buried 
besides in a cesretery with a gravestone? Why do you think that some 
Americans feel It important to change the method of disposing of their body? 

Students will come up with many answers. The family is very important* Birth 
date and age are also important. We value military service. Many Americans 
believe strongly in an afterlife. Here you might again have students make a 
gravestone heading for themselves that would reflect their own values. 

Procedure : Poems ^bout Death 

But we can also compare specific practices or expressions of death attitudes 

as we did with death customs when examining funeral notices. Again this Is another 

eKample to help impress upon the students that their generalisations are 

tentative, that evaluation is a constant, never-ending process. But here 

students will also be learning how various people think life should be lived 

as reflected in thefr attitude toward death. Have students find poems 

about death and answer and discuSi the following questions for each poem* 

(I.) What was the poet's attitude toward death? 
(2,) What was the poem trying to say? 

(3*) Did you feel the poem said more about life than death? 
(^,) Why do many poami deal with the topic of death? 
(S*) Did any of the poems help reinforca or support any of the 
generalizations you have made? 

P^'ocedure : Records abou t Dea th 

Another method for examining attitudes toward death that reflect the values of 
the living is the use of records. Have the students bring in a record, modern 
or classical, folk or spiritual that they think deals with death* Below are 
some excellent examples that you might want to use to Introduce the assignment* 
Listen to the records, having students write down what the song is saying about 
death* Then answer and discuss the questions for poems, applying thsm this 
time to the records. 
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Records 

Cat Stevens, •'But I Might Die Tonight^" from the album Tea for the TM lernian 
"And When ! Die," from the album Blood, Sweat and Tears ; Peters Paul, and 
Mary, "Weep for Jamie,", frari Peter, PauT and Mary album 1700 , 

Negro spirituals such as "Deep River," "Jump Down," Brook Benton, "Deep 
River" from If You Bel 1 eve Brook Benton , Many Negro spirituals deal 
with death and there are many sources for their songs. There are also 
many current popular songs that deal with death perspectives. 

Procedure : Kamikaze :.etters 

Have the students read these letters. Then have the class discuss the following 
questions: 

(1*) What was the situation under which the men were giving their lives? 
(2,) What things about life did they mention that they would miss when 
dead? 

(3.) What were their feelings about dying for their country? Do you 
thl nk Amer 1 cans have sometimes used the same explanations? For example, 
I n the Vietnam war? 

(k.) what evidence is there In the letter about Japanese values that 
would help explain how one could go on a suicide mission? 
(5.) From your experience with American war stories^ what would you say 
motivated men to go on impossible missions or tasks? How are the Japanese 
similar and different In this respect? 

(6.) Under what circumstances would you not be willing to die for your 
country? Explain. 

Other Sources ' 

Other sources of data students might want to collect In order to test their 
generalizations, plus discover different attitudes^ and gather new data^ might 
be death symbols, eulogies, speakers such as funeral directors, religious 
leaders, hospital personnel, etc. 
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Dearest Parents; 

Please excuse my dictating these last words to my friend. There is no lonaer 
time for me to write more to you. longer 

in tJ^TJr' 'fT'lV^^^'V ' ' t° know that I am 

elected L° h fH'^ T'"'' "^^ t° have been 

5hif! ? u ^''^ - '"^ P'^"" °^ 9'-°"P already in the air. 

These words are^be.ng written by my friend as he rests the paper on the fuse laqe 
ot my plane There are no feelings of remorse or sadness here. My outlook ^ 

-•5 unchanged. I will perform my duty calmly. u kook 

Words cannot express my gratitude to you. It Is my hope that this last act 

tMngrynave'd:nrf:J'.r"^^ "^^^ '° '^''^ " ~ the wonderful 

.h./^ 'f ' "^'5^ 1^^- '"^ ''''ot^^ers may have a proper education, it is certain 
that uneducated men have an empty life. Please see to it that their lives are 
as full as poss.ble. I know that my sister is well taken care of because you 
anrmother " ' ""^ « wonderful father 

J shall be satisfied If my final effort serves as recompense for the 
heritage our ancestors bequeathed. 

farewell ! Jun 



22 February igitj 

I am actually a member at last of the Kamikaze Special Attack Corps. 

n ..^^ !/l " r^""^^^ ^^''^y ^^ys. My chance will come' 

Death and I are waiting. The training and practice have been rigorous, but 
It IS worthwhile if we can die beautifully and for a cause. 

I shall die watching the pathetic struggle of our nation. My life will 
gallop in the next few weeks as my youth and life draw to a close 
...The sortie has been scheduled for the next ten days. 

I am a human being and hope to be neither saint nor scoundrel hero nor 
searchinr ! ^V"*" ^^'"9- who has spent his life In wishful longing and 

docum^,^?-'. r«^'g"^dly ,n the hope that my life will serve as a -human 

hum^fh — "^-i" f^^^ I ^u"^ °^ d'scord. As a community of rational 

human beings i should be better canposed. Lacking a single great conductor 

be'L'fnH "'h 1°°'' =^"*'"9 cirssonance where the e slouid 

be melody and harmony, a iwuiy 

We shall serve the nation gladly in its present painful struggle. We shall 
plunge into enemy ships cherishing the conviction that Japan has been and wit 

allLed"o e^ist ° "'"'^ '"^ friendships are 

What is the duty today? I t Is to fight. 

What is the du?y tomorrow? It is to win. 

What i s the da 1 ly duty? I t Is to die. 
f^rJ^J^'f"°"^ strange chance, Japan should suddenly win this war It would be a 
ani L« °' b« better for our nation 

and people ,f they are tempered through real ordeals which will serve to strenllhen 
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Like cherry bloiioms 
I n the ipring, 
Let us fall 

Clean and radiant* 
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T) tie - EULOGY FOR MANKIND 
I nt ro^uc 1 1 on : 

Th/i future of humankind [s in question* Many people today think that men and 
women, with the values and attitudes, will not eKist in the future. Humans 
may exist, but they will be different in signlflcint ways from humans today. 
Although this may be more science fiction than scientific potential, this 
eKercise encourages students to examine both the good and the bad traits of 
humankind. The setting for the activity is the death of human beings as we 
have known them. The student is asked to write a aulogy for the deceased. 
Before doing thls^ students are exposed to two eulogies for famous humans of 
the past, 

Objec 1 1 ves : 

To understand the purpose of a eulogy. 
To read a eulogy about John Kennedy. 

To write a eulogy about humankind which reflects the student's views about 
human beings and their faults and strengths* 

Time : Two Class Periods 

Ha ter fa Is : 

Duplicate copies of the eulogy if yog have the studanti read them. 
Procedure: 

Step I: Read to students the hypothetical situation that has just occurred. 
Tell them that they are the only survivors and have been asked to 
write eulogies for humankind. Ask students what a eulogy is and what 
it should include* Many will not know* 

Step 2: Read or hava the studenti read the eulogy to John Kennedy, 

After reading the eulogyi have students mention the characterls tfci 
of a eulogy. These Include: 

a, mention of good points of person 

b. mention of accomplishments 

a focus on living persons' grief and concern 

d. mention of what person taught the living 

e. use of metaphors and allegories 

f. Serious style 

g. mention where we go from here, what do we do now 
h* some specific reference to cause of death 



— 29" 

36 



CS- DEATH 9/75 



TEACHER 9! 2 



Step 3: Have the students write their eulogy. 

NOTE: Students may have trouble getting started; if so, encourage them to 
write anything, maybe some key words that would make good metaphors , You 
c uld also have students list all good remembrances they have about humans* 

Students may feel there are no good things to say--mention to them that a killer 
would still be eulogised as a victim of fate or a person who at least tried. 

Another variation of this exercise might be on a science fiction level. Have 
students write the eulogy for mankind as If they were another form of life that 
had contact with these humans before they became extinct. 

Step k: Have students read their eulogy to the class. Which ones were the 
best? Have the class establish criteria. 

Step 5" Have the students discuss the following questions: 

(1,) Is the human race headed for a disaster? 

(2.) What is your opinion about the world's future? 

(3*) What can be done to make sure that the good traits of humans 

are ut i I i led more? 

(4.) How would you feel about the end of man as we know him? 

Discuss with students those qualities or traits of humans that must be 
developed and encouraged so that people can work Jointly on our present 
problems and avoid the disasters that could occur if present trends 
continue unabated. The object here is to focus on those quail ties In 
people that are necessary for survival of people in the Global Village. 
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A EULOGY FOR HUMANKIND 



It Is tha year 1994. The problems liumankind faced In the 1970s have grown 
worse. Mass starvation Is part of a horrible existence of three quarters' 
of the world's population. Energy sources such as oil and gas are almost 
gone. People have changed. Disease has changed them. Hope has gone from 
most people. Nuclear confrontation has occurred a number of times in the 
Middle East. The fate of humankind Is questionable; in fact, humans as you 
once knew them are for all practical purposes dead. You are to write a eulog 
for humankind and what people could have been had things been done differentl 
In the 1970i. 
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MIKE MANSFIELD: EULOGY FOR JOHN F. KENNEDY 

Few Americans who lived through It will ever forget that long weekend at 
the end of November I963--from Friday the 22nd, when the young, handsome, 
vigorous President was shot down In the streets of Dallas, to Monday the 
25th, when his coffin was lowered into the grave on the hillside of Arlington 
Cemetery, overlooking the capital of the United States, Everyone has his 
special memory-'for example, of the place where he was, and of the activity 
in which he was engaged, when he first heard the terrible news--but §cme 
memorjes are shared by mi 11 ions- One of these is the somber ceremony in 
the Capitol Rotunda on Sunday afternoon. The President's body lay in 
state; the widow and her two charming children stood together to one side* 
and the Senate majority leader, the chief Justice of the Supreme Court, 
and the speaker of the House paid homage in short, moving aulogies to 
their departed leader. Chief Justice Warren and Speaker McCormack spoke 
well and memorably, but Senator Mansfield's address, reprinted here, had 
a special and rather surprising eloquence, coming as it did frm a man not 
widely known for poetry of language. It was later learned that Mrs. 
Kennedy had not in fact placed her wedding ring in her dead huiband's 
hand, as Mansfield supposed at ^he time. 



There was a sound of laughter; in a moment. It was no more. And so she took 
a ring from her finger and placed It in hfs hands. 

There was a wit in a man neither young nor c!d, but a wit full of an old man's 
wisdom and of a child's wisdom, and then, In a moment it was no mora. And so she 
took a ring from her finger and placed It in his hands. 

There was a man marked with the scars of his love of country, a body active with 
the surge of a life far, far from spent and. In a moment. It was no more. And so 
she took a ring frcm her finger and placed it in his hands. 

There was a father with a little boy, a little girl, and a Joy of each in the 
other. In a moment It was no more, and so she took a ring from her finger and 
placed It In his hands. 

There was a husband who asked much and gave muchj and out of the giving and 
the asking wove with a woman what could not be broken in life, and in a moment It 
was no more. And so she took a ring fron her finger and placed It fn his hands, 
and kissed him and closed the lid of a coffin. ' 

A piece of each of us died at that moment. Yet, in death he gave of himself 
to us. He gave us of a good heart from which the laughter came. He gave us of a 
profound wit, from which a great leadership emerged. He gave us of a kindness and 
a strength fused into a human courage to seek peace without fear. 

He gave us of his love that we, too, in turn, might give. He gave that we 
might give of ourselves, that we might give to one another until there would be 
no room, no room at all, for the bigotry, the hatredp prejudice, and the arrogance 
which converged In that moment of horror to strike him down. 

In leaving us-*these gifts, John Fitzgerald Kennedy, President of the United 
States, leaves with us* Will we take them now, Mr. President? Will we have the 
sense and the responsf bll i ty and the courage to take them? 
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Suggested Further Act? vit les on Death 



1. List the following sayings about death on the board, Discuss their meaning 
by giving examples of how they are used. How do these sayings reflect American 
attitudes toward death? 

The end is near 
I wish I were dead 
Scared to death 
Kicked the bucket 
Never say die 

2. Watch a TV show or movie where someone dies* That should not be hard to 
do. In fact, the assignment might be to list how many shows Involve the death 
of at least one person. Answer the following queitlons about the show* 

a. How were the people affected? 

b. What did they do? 

c. What funeral practices were shown? 

d. Was it a violent death? 

e* What are your reactions to seeing so many deaths on TV? 

3. Discuss posiible eKplanations for the following statement: In Guatemala, 

a man has a life expectancy of 52 years; In the United States, a man can expect 
to live for 72 yean. Do you think the life style of people in a culture Is 
affected by average life expectancy? What Is being done to increaie life 
expectancies? Do you feel people should act as though they will live to be 72 
years old? 

4* Topics and quest fons for further research and discussion: 

a. Are there good ways and bad ways to die? 

b. Does making life longer make life neceisarily any better? 

c. How serious Is the possibility of global death from atomic warfare or 
the collapse of the ecosystem? 

d. Do people have a right to cause their own death (suicide) or the death 
of another? 

e* What explanations have men given for why men die? 

f* What are the major causes of death for young people from ages 12 to 

18? How do these causes affect the attitude that young people have toward 

death? 
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Sixteenth Street, W., Waihington, D* C, , 1975) • — 
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(November, 1974): 92-97. ^ — _— 
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ADDITIONAL RESOURCES 

Equinox Institute 
(Sandra Bertman) 
260 Tremont Street 
Boston , Massachusetts 

National Funeral Directors Association 
135 W, Wells Street 
Milwaukee, Wisconsin S3202 

Center for Death Education and Research 
Robert Fulton, Director 
University of Minnesota 
Minneapolis, Minnesota 55455 

Foundation of Thanatnlogy 
(Austin Kutscher) 
630 West 168th Street 
New York, New York 10038 

American Association of Suicidology 
Department of Health 
2151 Berkoley Way 
Berkeley, California 94704 



Porspectives on Death . A Thematic Teaching llnit. Post Office Box 213, Dekalb, 
Illinois 60115. Ifnit contains Audio-Visual package with an excellent filmstrip 
on funeral customs around the world, TTiere is also a student anthology which 
goes into depth on American customs and attitudes toward death. TTiis would be 
an excellent teacher resource. Write to above address for more information. 



